
 

 

 

    

 

Guidance for using Discovery RE 
with composite classes 

 

The following guidance is to support schools teaching Discovery RE to a range of ages in a class 
throughout the school. 

The fact that Discovery RE is medium term planning, allows units (enquiries) to be moved 
between adjacent age groups quite easily. The first criteria to align to must always be your locally 
agreed syllabus which will give direction as to what religions should be taught, when (plus any 
additional requirements of your trust deed as applicable). The team at Discovery RE can map 
your syllabus to the programme, providing you with a basis on which to make your selections of 
what religions to teach, and then differentiating accordingly. Because of its medium-term 
nature, this is something teachers would need to do when using Discovery RE, whether or not 
they are teaching a composite class. This ensures that children are being scaffolded to reach the 
objective and making good (or better) progress.  

The recommended approach for schools with composite classes is to implement a rolling 
programme that is designed to ensure that children will be taught about all the religions 
specified in their syllabus over the course of their primary education. The key is having a system 
in place to record and monitor each child’s completion of the chosen enquiries as they move 
through the school. This will be addressed in the “Assessment” section later. 

As long as the enquiries are chosen from the adjacent age group, there will be very little 
adaptation needed beyond the usual differentiation, as the engagement lesson (Lesson 1) will 
allow teachers to formatively assess the children’s knowledge and then pitch the remaining 
lessons accordingly. Depth of teacher questioning and including higher challenge activities will 
be the main tools (see our challenge materials in the “Teachers” tab in the community area for 
support with this). Teachers with composite classes will be used to doing this across the 
curriculum.  

 

 



 
Example of composite class planning for mixed age classes where Reception is “stand alone” 

Year/age 
group 

Year 1 of programme Year 2 of 
programme 

Points to note 

EYFS As per provided planning for EYFS. 
 

A mixed Nursery/Reception could utilise 
the Nursery programme one year and 
Reception another. This would need to 
be purchased separately.  

5-7 As per age 5-6 planning. As per age 6-7 planning 
choosing Judaism or Islam 
as per your choice or 
syllabus requirements if 
prescribed. 
 

Ensure that the upper primary teachers 
are aware of religion choice so they can 
recap the learning if appropriate. 

7-9 As per age 7-8 planning choosing 
Sikhism or Hinduism as per your 
choice or syllabus requirements if 
prescribed. 

As per age 8-9 planning 
choosing Judaism or 
Buddhism as per your 
choice or syllabus 
requirements if prescribed. 
 

If choosing Judaism, teachers should be 
aware of content of ages 5-7 lessons to 
recap and build on the learning as 
appropriate.  

9-11 As per 9-10 planning choosing 
Sikhism or Hinduism as per your 
choice or syllabus requirements if 
prescribed (preferably the religion 
not chosen above to give breadth 
of experience, but this is 
dependent on your syllabus). 
 

As per 10-11 planning with a 
choice made about which 
Christmas enquiry to study.  

When teaching Islam, teachers should 
be aware of whether or not it has been 
introduced in ages 5-7 and the content.  

 

Where composite classes form a different pattern, the most straight-forward plan is to group the 
classes into pairs of ages. For example, for a 1.5 form entry school, all classes covering   5-7 years 
old (i.e. ages 5-6, 5-7 and 6-7) can follow the same planning (e.g. for ages 5-6) in one year, and the 
second year follow the 6-7 planning as shown above. There are a multitude of combinations of year 
groups in composite class schools so should a different solution be required, you could utilise the 
extra enquiries e.g. for Judaism, Islam, Buddhism and Christianity to run different bespoke 
programmes. Schools in this situation are well-used to planning across the ages and help and 
support can be given from the Discovery RE mentor to support the choices made on an individual 
school by school basis.  

Assessment 

Because each enquiry has its own stand-alone assessment activity, criteria and descriptors, 
assessment should be straightforward for teachers and can follow exactly that provided by Discovery 
RE. The support or challenge that should be provided for the children to allow all learners to achieve 
within the enquiry and the assessment, will be decided upon by the individual teachers. To aid in 
summarising where children should be at the end of the 5-7,  7-9 and 9-11 years age range, Discovery 
RE provides a helpful table which teachers can use to assess the overall achievement and progress 
of their children, whatever composite class format they may be experiencing. This is within the 
Foreword to the scheme of the work. 

 

 



Discovery Re contains 3 age-related expectation descriptors for each enquiry in each year group. 
These expectations (working AT, TOWARDS and BEYOND) give guidance for assessing each of the 3 
aspects of learning involved and made explicit in Discovery RE. Schools can, of course, use the 
language of their choice to describe these expectations (e.g. developing, secure, exceeding) in order 
to ensure RE is in line with the school’s system.  

The 3 aspects of learning are colour-coded:  

Green: personal resonance with or reflection on… (formerly AT2 personal)  

Blue: knowledge and understanding of… (formerly AT1)  

Red: evaluation/critical thinking in relation to the enquiry question (formerly AT2 
impersonal).  

This colour coding runs through the planning and activity sheets so the teacher can see which activity 
is focused on which aspect of learning and follow this through in the expectation descriptors 
(Working TOWARDS, Working AT and Working BEYOND) and in the exemplification. This will make 
it easier to link teaching with learning outcomes no matter what age or mixture of ages you have 
within the composite class. 
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End of Key Stage Colour-coded descriptors in Discovery RE 

“WORKING AT”

expectation.

Most children are 
expected to reach these 
expectations.

GREEN DESCRIPTORS
Personal resonance with or 
reflection on

The concept / belief 
underlying the subject 
matter of the enquiry

Child’s own thoughts, 
opinions, belief, empathy.

BLUE DESCRIPTORS
Knowledge and 
understanding of the 
subject matter of 
that enquiry (subject 
knowledge)

RED DESCRIPTORS
Skills of evaluation and 
critical thinking in relation 
to the big enquiry question

End of Key Stage 1 

(Year 2, Age 7, ‘old’ Level 
2)

I can tell you / talk about 
what concepts like 
belonging, commitment, 
kindness, forgiveness 
mean to me in my world

I can verbalise and / or 
express my own thoughts

I can recall facts about 
the religions / beliefs I 
have studied, begin to use 
the religious vocabulary 
and start to explain the 
significance and meaning 
of the facts, practices etc.

I can start to think through 
the enquiry question 
using some facts and am 
beginning to see there 
could be more than one 
answer.

End of LOWER key Stage 2 
(Year 4, Age 9, ‘old’ Level 
3)

I can tell you / talk about 
the concept / belief e.g. 
belonging and start to 
relate this to the people I 
am studying e.g. Jews.

I can express my own 
opinions and start to 
support them with 
rationale.

I can recall facts about 
religions I have studied, 
select the facts that 
are most significant to 
the enquiry and start to 
explain their relevance / 
importance. 

I can apply my knowledge 
to the enquiry question and 
give an answer supported 
by one or more facts.

End of Key Stage 2 

(Year 6, Age 11, ‘old’ Level 
4)

I can explain how the 
concept / belief e.g. 
forgiveness resonates in 
my own life and can also 
see this might be different 
for other people because of 
their religion/beliefs

I can express my own 
thoughts etc having 
reflected on them in 
relation to other people’s.

I can recall facts about 
religions and explain 
differences in practice and 
interpretation within and 
between religions / belief 
systems.

I can weigh up evidence 
and different arguments 
/ aspects relevant to the 
enquiry question and 
express my answer, 
supported with evidence / 
rationale.



This is an example of an end-of-unit assessment sheet. It also allows children to assess themselves 
and identify actions they could take to improve next time. (TINT) 

Discovery RE also contains tracking sheets for groups or classes of children which could adapted to 
be maintained over the primary life of the child to ensure that there are no gaps in their learning 
thus fulfilling the syllabus.  

It should be remembered that the 3 assessment strands allow for a great deal of the children’s 
learning to be assessed verbally as well as in what they write at points within the enquiry and for 
the assessment activity. This allows the teacher to make an informed overall judgement which can 
be compared to the exemplification resources of what a child might say or write over the course of 
the learning period.  
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Year 2 My Learning Progress  
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4  
on the medium-term planning page.

Name:         Class:

Year 3 Autumn 1 Does joining the Khalsa make a person a  
better Sikh?

Comments

WORKING 
TOWARDS 
 
 
 
(Level 2) 

I can start to express how it felt to join a group and the 
things I had to do in order to join. 
I can explain that some Sikhs choose to go through the 
Amrit Ceremony and what they do during this. 
I can start to express how a Sikh might feel when s/he 
goes through the Amrit ceremony.

Year 3 
expectation 
WORKING AT 
 
 

(Level 3) 

I can discuss how, for some groups I belong to, there is 
an initiation ceremony, and for others there isn’t. I can talk 
about the difference that makes to my sense of belonging. 
I can describe what might motivate a Sikh to go through 
the Amrit Ceremony and what happens during this.
I can start to see similarities between my experiences of 
joining and belonging and a Sikh’s experience of the Amrit 
Ceremony/Khalsa.

WORKING 
BEYOND 
 
 
 
 
 
 
(Level 4) 

I can talk about my experiences of belonging to groups 
and can think about a symbol I might wear to show that I 
belong. 
I can explain that some Sikhs choose to join the Khalsa to 
reinforce their personal commitment to God and tell you 
about the outward symbols associated with this (e.g. 5Ks) 
I can talk about what I think makes someone a good 
person and about how joining the Khalsa might make 
someone feel like a ‘better’ Sikh.
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My TINT Box


